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Students are often hopelessly lost vdien it comes time to choose a
field of work. Their behaviors are sometimes inconsistent with their
expressed ideas and unfortunately they feel that they have no place to
look for help. The inconsistency of their ideas has to do with having
finally arrived at a time of decision making. Should they follow their
secret desires or should they obsequiously follow their parents' desired
wishes, or, in the final analysis, don't they really know for what field
they are best suited or what their true interests are?
These and many more questions run through the high schooler's mind
as he approaches June of his senior year. If it is college, he seems to
think to himself, what will I major in? If I'm to go to work, what do
I really like to do?
The common reaction by most counselors would be to give an interest
inventory. But are we not stopping short of something when we get out
the Kuder Preference Record or something similar?
Studies have shown that interest inventories are not always the
best devices to employ. Katz says;
Much of this criticism has been on psychometric
grounds^ it maintains that percentile scores are de¬
rived from an alternation of ipsative and normative
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procedures that tend to nullify each other, making 3^
either ipsative or normative interpretation dubious.
The construction of the Kuder Preference Record rests upon a choice
of the best liked and least liked of a triad of items. The "forced"
choice of rejection may not necessarily be one that the testee wishes to
reject, but has to because of the test's composition.
Katz feels that many critics defend inventories on the premise that
the scores are interpreted only tentatively. He also believes that the
primary purpose in administering the inventory is exploratoiy—to stimu¬
late students to think constructively about their interests in relation
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to vocational development. However, how can a person logically make a
choice about something that he has never experienced?
If we want students to experience certain things, we can find many
ways of doing it. I am sure that through tours, and other means it
would be possible for the student to actually experience, to some degree,
those things idiich interest him. If it doesn't interest him in this
fashion, the worst that can be said is that the student will be exposed
to some things that he might ordinarily not.
If opportunities for a wide range of experiences were equally
available to all, the very selectivity implicit in a person's narrow
range would in itself reveal his interests. This is the basis of "in¬
formational" interest tests: given fairly equal accessibility to dif¬
ferent kinds of information, the individual will know more about topics
Martin Katz, Decisions and Values: A Rationale for Secondary




which interest him. But despite the exploratory activities offered by
schools, many students have a limited access to certain kinds of relevant
experience, activity, or information. Evidence that inventoried interests
have not stabilized in the early secondary school years is probably a
consequence not so much of genetic immaturity as of insufficient explora¬
tion.^
Another shortcoming of two interest inventories, as explained by
Longstaff, is that they can be faked, A rather complex set of instruc¬
tions was gitren which directed the subjects to lower their Kuder scores
on the computational, persuasive, social service and clerical scales,
and their Strong scores on the accountant, life insurance salesman, per¬
sonnel director and office man scales. The subjects were to raise their
scores on the other Kuder scales and certain specified vocations on the
Strong. Even under these complex conditions, faking was in general
successful, although women were less successful than men. The Strong
scores were easier to fake upward, while the Kmder scores were more
easily faked downward. Over 1+9 per cent of the male subjects were able
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to fake upward scores on four scales of the Strong.
What has been demonstrated by such studies is that faking can be
done, not how frequently it does in fact occur. On the other hand, it
would be naive to assume that even in the best of counseling relation¬
ships responses will be free from unconscious efforts toward distortion.
Herein lies the danger of accepting at face value interest inventory
^Ibid., p. 37.
toward P. Longstaff, "Fakability of the Strong Interest Blank and
the Kuder Preference Record," Journal of Applied Psychology, XXXII
(February, 191+8), pp, 360-359. ^
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scores.
But in spite of evidence against inventories, there seems to be
just as much for them, Goldman feels that inventories have a place in
the counseling situation, but they should never be considered in just the
light of themselves, but rather correlated with aptitude and ability
testing plus teacher grades.^
Thus, although interests may be questioned for many different and
suspect reasons, wouldn't it be within the counselor's range of responsi¬
bilities to devise an activities list of what the student is doing now?
If he is intending to write novels, he certainly should be reading many
of them by the twelfth year. If he wants to design a bird house, isn't
it possible he might have built, at least, a crude one by now?
Another important factor for manifest interests is that they are
entered into voluntarily without coercion, -viiereas interest inventories
do not possess this advantage.
In the appraisal process, counselors might well increase their
emphasis on the use of nontest methods of studying people—a greater
emphasis on life histories and the interview. The rationale is that
previous behavior in life situations is the best possible source of
predictions regarding future behavior in life situations.
This seems to have some similarities in its basic conception to
Super's "thematic-extrapolative" method of studying career patterns.
^Leo Goldman, Using Tests In Counseling (New York: Appleton-
Centu3ry-Crofts, Inc., 1961), pp. 260-266,
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Charles A. Dailey, "The Life History Approach to Assessment,"
Personnel and Guidance Journal, XXXVI (Januaiy, 19^8), pp. i4.56-i|.60,
Donald E. Super, The Psychology of Careers (New York: Harper
and Row Publishers, 1957), pp. 170-176.
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There is also some similarity to Tyler’s proposal, that the individual's
pattern of choices in the past is perhaps the key characteristic of him
as a distinct personality and may be a better predictor of his future
behavior than is a measure of his present characteristics.^
The writer's feeling was that we needed to survey the activities
of students in their present situation and within the student's own
social and economic sphere of living. These activities can tell us much
of what we felt we should know. Perhaps the use of an activities list
will enlighten the teachers of high school students and make them more
cognizant of the vast areas within which their students are interested.
If formal activities seem to be lacking when students' lists were checked,
perhaps this might shed light on needed activities within -the school.
The writer's objective was to measure a selected sample of twelfth
grade students with the Kuder-Vocational and to see if there was any
relationship between ^at a student does according to the activities
check list and his expressed interest.
Evolution of the study
Interest began in this study as a result of the work in Dr. Perry
Rockwell's class in occupational information. This was a class in the
1965-1966 NDEA Guidance and Counseling Institute at Atlanta University.
There seemed to be a certain uneasiness of just what counselor trainees
were doing when they used the Ruder with their counselees.
Some suggested it was a "nice" test, but it doesn't tell you much.
Others felt it was by far the best instrument which we have available
^Leona E. Tyler, "Toward a Workable Psychology of Individuality,"
American Psychologist, XIV (October, 1959), pp. 75-ol.
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for the discovery of expressed interests in our counselees.
Therefore, the writer desired to find out if students who will
name some of their own activities peculiar to their own situation will
project these same activities on a preference test.
Contributions to educational knowledge
It was hoped that the students, idio participated in this investi¬
gation, would become more acutely aware of what they do day by day and
its effect, if any, on their future interest. This was brought about
by focusing attention upon their activities and bringing out the idea
that a person’s life work should be enjoyable and something at which a
person is happy. Therefore, some activities that a student enjoys now
could, with perhaps training, become a future occupation of a student
who would be a much happier individual. It was hoped that the teachers
would become more aware of what their students do with their time, both
in and out of school, by letting them know what their students do with
their free time.
The writer also hoped to gain further insight into the future use
of the Kuder in his own future school situation and the part that activi¬
ties play in the total developnent of the student and how it affects
his future expressed interests.
He would also like to see to what extent, if any, Kuder scores are
reflective of activities of present-day youth.
Statement of the problem
The problem involved in this study was to identify the expressed
interests of a selected group of twelfth grade students at Southwest
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High School, Atlanta, Georgia, by the use of the Kuder Preference Record-
Vocational and the manifest interests of the same students by use of an
activities check list, and to determine the relationship between the re¬
sults obtained from the two instruments.
Definition of terms
1. Interests are used in this study to refer to those
characteristics of an individual that best describe
his desire to partake in some activity in the future
as inventoried on the Kuder Preference Record.
2. Activities are those projects, amusements, time-
passers and the like, formal or informal, that a
student partakes at the present time or the recent
past.
Purposes of the study
The general pxirpose of the study was to identify the interests
and activities of a group of twelfth grade students and to determine the
extent to which expressed interests and manifest interests were similar.
More specifically, the study was designed to accompli^ the following:
1. To identify the interest patterns of the subjects as
measured by the Kuder Preference Record-Vocational.
2. To identify the manifest interests of the subjects
as measured by an activities check list.
3. To determine the relationship between the expressed
interests and the manifest interests of the subjects.
Scope and limitations
This study measured the expressed interests of a selected group
of twelfth grade Southwest High School students by the use of the Kuder
Preference Record-Vocational. No attempt was made to justify the use
of the Kuder as a good or bad instrument. Its use was limited to the
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ten vocational areas for which it is designed.
An activities list, composed of actual items listed by the students
themselves plus some items considered of concern of high school students
generally, was employed to ascertain activities.
The study is for the purposes of establishing some feeling of
identity between what a student is now doing in his activities, accord¬
ing to the check list, and what he feels he would like to do, as demon¬
strated by the Kuder Preference Record-Vocational. No investigation was
made to study the capabilities of the students concerned.
It should also be stated that the results of this investigation
should not be applied indiscriminately to other schools and other groups
of students.
The locale of the study
The location of the study was at Southwest High School located in
the city of Atlanta, Georgia. Southwest is a five grade school. Grades
range from eight through twelve.
Subjects and materials
The subjects used in this study were twelfth grade students who
attend Southwest High School. They constituted a representative sample
of the entire senior class randomly chosen by the use of every fourth
card in the senior file. The sample consisted of twenty-three boys and
twenty-three girls.
The materials used in this study included the following:
The Kuder Preference Reccrd-Vocational: The Kuder Preference
Record-Vocational helps make a systematic approach to the problem of
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narrowing the occupational field as a means of helping individuals
choose occupations most likely to suit them. The record measures pre¬
ferences in ten broad areas; 0-outdoor, 1-mechanical, 2-computational,
3-scientific, ij.-persuasive, 5-artistic, 6-literary, 7-musical, 8-social
service and 9-clerical. One additional scale, the Verification or V-
scale, is included. This scale is not a measure of vocational preference,
but is a validity measure intended to identify persons who have
responded carelessly or insincerely.
Outdoor—This interest means that a person prefers work that keeps
him outside most of the time and usually deals with animals
and growing things. Forest rangers, naturalists, and farmers
are among those high in outdoor interests.
Mechanical—This interest means that one likes to work with machines
and tools. Jobs in this area include automobile repairmen,
watchmakers, drill press operators, and engineers.
Computational—This interest means that one likes to work with numbers.
A high score in this area suggests that one might like such jobs
as bookkeeper, accountant, or bank teller.
Scientific—This interest means -that one likes to discover new facts
and solve problems. Doctors, chemists, nurses, engineers,
radio repairmen, aviators, and dietitians usually have high
scientific interests.
Persuasive—This means that one likes to meet and deal with people
and to promote pi^ojects or things to sell. Most actors,
politicians, radio announcers, ministers, salesmen, and
store clerks have high persuasive interests.
Artistics—This interest means that one likes to do creative work
with one’s hands. It is usually work that has "eye appeal"
involving attractive design, color, and materials. Painters,
sculptors, architects, dress designers, hair-dressers, and
interior decorators all do "artistic" work.
Literary—This interest means that one likes to read and write.
Literaiy jobs include novelist, historian, teacher, actor,
news reporter, editor, drama critic, and book reviewer.
Musical—This interest shows that one likes going to concerts,
playing instruments, singing, or reading about music and
musicians.
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Social Service—This interest indicates a preference for helping
people. Nurses, boy or girl scout leaders, vocational
counselors, tutors, ministers, personnel workers, social
workers, and hospital attendants spend much of their time
helping other people.
Clerical—This interest means that one likes office work that
requires precision and accuracy. Jobs such as bookkeeper,
accountant, file clerk, salesclerk, secretary, statistician,
and traffic manager fall in this area.
An individual's preferences indicate that he likes certain types
of activities. When his preferences are identified, he can investigate
the occupations that involve these activities. In this way he narrows
the field of investigation to those occupations most deserving of his
attention. In many cases a person's attention may be called to an occu¬
pation for which he is suited, but which he had not previously considered
simply because of unfamiliarity with it.
Some specific uses of the Kuder Preference Record-Vocational in a
guidance program are:
1. To point out occupationsfor further study. These would be
occupations that involve the type of duties for which the student ex¬
pressed preferences. Preferences, of course, are a means for identify¬
ing the occupations but they must be supplemented with measures of
ability. In no case is the Preference Record intended to substitute for
measure of ability.
2. To verify a person's choice of occupation. The Preference
Record is particularly valuable as a check on -vhether a person's choice
of occupation is consistent with the type of thing he ordinarily prefers
to do. If the occupation is not made up of activities he usually enjoys,
the choice may well be a poor one.
Sometimes an adolescent selects his career on the basis of super-
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ficial qualities, or for some reason well removed from the occupation
itself. He may enter an occupation because his friends did, or because
he once knew someone in that field, or because of the prestige value
usually associated with the occupation. For these reasons, a check on
career choice is very desirable before vocational preparation is far
1
advanced.
The composition of the activities list
An activities list was made up from the lists submitted by the
students, an activities list in the file of Dr. Perry Rockwell, professor
of Guidance and Counseling at Atlanta University, and activities with
which the writer has become familiar through his association with students
during his years of teaching.
The purpose of this list as explained to the students was to learn
about what kinds of things they have done during the past year. Four
hundred activities were listed and by each activity was a space for "D”
meaning almost daily, '*¥” m.eaning a few times a month, "Y” meaning two
or three times a year, and "N” meaning that the student had not done
this activity within the past year. Therefore the student answered in
one of four ways on each activity. Special consideration was given to
an activity which is seasonal, such as ice hockey. In this case the
student was to answer in terms of the season of the activity rather than
thinking of it on a complete yearly basis.
^G. Frederic Kuder, Examiner’s Manual Kuder Preference Record
(Chicago: Science ResearcE~AisoHiites7”ln^r7T^E^^T7'P^~2l
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The four hundred activity items were divided into thirteen cate¬
gories not necessarily indicative of those categories on the Kuder. The
categories, the letter which was keyed to the number for later compila¬
tion, and the activities in each categoiy are as follows;
K-School connected function (23).—The activities were going to
dances at Southwest, participating in stunt night, making
bulletin boards, working on the yearbook, attending a
meeting of the future teacher, attending formal school
dances, working on decorating committees at school, being
a member of the Beta Club, Red Cross, band, chorus, Hi-Y,
Civitan, Y-Teens, future teachers, French Club, Debate
Club, Art Club, Advanced Chorus, VOT program. Rah Jahs,
Latin Club and the Student Council.
O-Out-of-school function (ll|).—The activities were attending
church, going to parties, working with church youth groups,
attending lectures at a local college, attending Methodist
youth fellowships, attending Sunday School, going to sales,
hanging around the "Y", acting as a girl or boy scout leader,
attending church socials, discussing chiu’ch sermons, attend¬
ing a fashion show, attending proms at a different school or
city ballroom,
R-Reading (32).—The activities were reading detective stories,
James Bond books, mysteries, comedies, romantic poetry,
’’Road and Track," short stories, novels, science fiction
stories, "Sports Afield," Readers' Digest," American
Literature, "Time," "Bazaar," "Seventeen," historical fict¬
ion, "Life," books in foreign languages, plays, joke books,
biographies, religious material, "Sports Illustrated,"
"Better Homes and Gardens," "House Beautiful," "World Tennis,"
books about different ways of life, books about space, books
about atoms, "Fortune," poetry, "Look," "Saturday Review,"
"Newsweek," "National Geographic," "Ladies Home Journal,"
theater reviews, "Madamoiselle," fashion magazines, "Modern
Bride," "Charm," funny papers, books on flying, psychology,
sports car magazines, about social problems, and reading to
blind persons,
S-Sports (66),—The activities were going hunting, playing put-
put, playing golf, playing church basketball, going to
Lake Spivey, riding a motor bike, riding a motorcycle,
going drag racing, riding bicycles, going swimming,
playing cards, playing badminton, playing tennis, playing
netball, playing softball, going fishing, walking in the
woods, going skin diving, playing miniature golf, playing
billiards, playing pool, participating in track, partici¬
pating in water fights, doing social dancing, bowling.
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watching sports, participating in sport car rallies, going
water skiing, lifting weights, playing baseball, going
snow skiing, boxing, playing ice hockey, playing table
tennis, diving, fencing, boating, driving around in a car,
going horseback riding, going cycle riding, doing archery,
doing tumbling, playing handball, swimming in competition,
sailing, motorcycling, going ice skating, flying, umpiring
"little league" baseball, playing croquet,* doing folk
dancing, going sailboat racing, taking rides into the
mountains, going to drag races, cheerleading, playing girls’
basketball, participating in girls’ volleyball, doing modem
dances, participating in intramiorals, going roller skating,
and playing shuffleboard.
M-Music (32).—The activities were participating in folk music,
being active in the church choir, playing the piano,
singing for self enjoyment, listening to classical records,
attending musical concerts, listening to popular music,
singing in a church choir, listening to musicians perfomi,
playing the piano, playing in the marching band, teaching
piano, playing the piano and singing, playing woodwind
instruments, playing stringed instruments, playing the
harmonica, singing in a small group, playing in a dance
band, participating in operas, listening to the radio,
listening to hymns, playing the guitar, attending meetings
of the hi-fi club, playing ukulele, playing drums, playing
in a symphonic band, playing in a jazz band, playing in a
rock-and-roll band, and attending pop concerts.
W-VJork (30).—The activities were working on old cars, working
in the yard, working in a garage, working in a drug store,
working in a service station, selling pots and pans, working
as a recreation director, working as a typist, working in
a garden, working as a switchboard operator, working in a
speech clinic, working in a cafeteria, working as a waitress,
working at or composing music, working in a dining hall,
working in a jewelry store, doing landscaping, driving a
truck, working as a delivery man, working as a stock girl,
working in a grocery store, working as a lifeguard, working
in a drug store, working as a store decorator, teaching
swimming, and being employed as a tutor.
D-Domestic (2?).—The activities were embroidering, cooking, sewing,
house cleaning, crocheting, knitting, ironing, pressing clothes,
Bar-B-Queing, manicuring, washing dishes, washing and settixig
hair, vacuuming house, making potato chip dip, washirg clothes,
arranging and giving dinner parties, making beds, making candy,
making own clothes, weaving, doing exercises, sewing clothes,
weaving afgans, baking pies, baking cakes, making candy apples,
knitting sweaters, and repairing own clothes.
I-Individualized socializing (28).—The activities were going
to the Krystal Drive-In, going to MacDonald's, going to
Shoneys, going to Misty Waters, going to Piintown, riding
around, going to drive-in, watching television, getting
together to do homework, talking intimately with special
boy or girl friend, necking on a date, talking personally
with teachers, drinking Tab or Sprite, going on coke dates,
going on coffee dates, going to picnics, talking about
dates, talking with people about spiritual matters, flirt¬
ing with the opposite sex, going to the library for socializ¬
ing, calling home, talking with others about their problems,
talking with others, visiting friends, talking about interests
with friends, gossiping, dating, and meeting new people,
T-Study (17).—The activities were doing a term paper, studying,
rewriting lecture notes, outlining study chapters, reading
textbooks, going to the library for study, studying the
American Revolution, writing reports for class, taking notes
in class, taking notes from outside reading, thinking about
school subjects, doing research in the library, reading
background material for class, memorizing homework, studying
beyond assignments, reviewing before tests and organizing
notes.
P-Drama (12).—The activities were going to the theatre under
the stars, hanging around the theatre (stage), participating
in debates, attending dramatic movies, acting in plays,
telling jokes, preparing speeches, telling stories, acting
as a master of ceremonies, attending plays, participating
in speech tournaments, and working backstage at the theatre.
A-Art (22),—The activities were carving wood, writing short
stories, writing poetry, writing skits, writing letters,
painting pictures in oil, making floral arrangements,
drawing, taking photographs, doodling, sketching, sculpturing
in metal, painting posters, drawing maps, attending art
exhibits, discussing art, writing adventure stories, prac¬
ticing in art assignments, attending literary meetings,
designing clothes and decorating own room,
G-CoUecting (10),—The activities were collecting stanps, col¬
lecting post cards, collecting coins, collecting guns,
collecting classic cars, collecting material for a scrap
book, collecting records, collecting books, collecting
matchbook covers and collecting pennants.
X-Miscellaneous (67).—The activities were working crossword
puzzles, going shopping, making bulletin boards, chewing
fingernails, cutting classes, picking flowers, inter¬
viewing for a job, working a ham radio outfit, sitting
around the house, visiting the dentist, browsing in a dime
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store, acting as a song girl for a sports team, going to
the zoo, going to Rich's, going to the museum, going to
beauty shops or parlors, conversing on the phone, praying,
playing "tricks" on people, worrying, day dreaming, medi¬
tating about life, worshipping God, talking to self when
lonely, thinking out a problem, discussing how to improve
the world, writing thoughts when depressed, wasting time,
complaining about food, saving money, visiting state parks,
going on Saturday and Sunday picnics, going to pizzaria,
making things at the craft shop, working on a car, working
around the house, listening to people talk, driving a sports
car, traveling out of the country, observing people, taking
afternoon naps, taking things apart mechanically, making
models, going out to eat, traveling to historic places,
visiting relatives, sunbathing, playing with children,
baby sitting, washing the car, listening to a news program,
going on picnics, mounting pictures, "cutting-up", going
out for a coke, spending time with parents, going to rallies,
wishing you were better looking, going window shopping,
giving parties, making up Jokes, caring for pets, training
dogs and training a dog for a pet show.
The objective here was to find similarities between the categories
on the activities list and the categories on the Ruder Preference Record.
Method of research
The method of research was the descriptive-survey, using an activi¬
ties list and an interest inventory.
Operational steps
The operational steps involved in the survey were as follows:
1. Permission from the appropriate school officials to
do the study was obtained.
2. An activities list was compiled by the students plus
items the writer chose which were of general interest.
3. A representative random sample of the twelfth grade
was selected by the use of office data from which
every fourth card was pulled out of a class of 189.
U. The Ruder Preference Record-Vocational, Form "C" was
administered to the selected subjects. This was done
daily during the second and third periods.
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The completed activities list consisting of fotir hundred
items was given to the selected group of students. These
data are reported by the use of tables and in narrative
form.
6. The subjects were divided by sex on certain divisions
of the results to see if there were differences in
interests of occupations based upon their present
interest in activities.
7. The findings, results, implications and interests
were taken from the data represented. Conclusions
were arrived at as the findings warranted.
Chapter Outline
The outline chapters for this study are:
Chapter I INTRODUCTION
Rationale
Evolution of The Problem
Contributions to Educational Knowledge
Statement of the Problem
Definition of Terms
Purpose of the Study




Survey of Related Literature
Chapter II ANALYSIS AIE) PP^ISENTATION OF DATA
Organization and Treatment of Data
Graphs
Interpretative Summaries
Chapter III SUMMARY AND CONCLUSIONS













Survey of related literature
Many high school students can be served by the activities that are
present within their schools. The students need these activities for
oirtward expression and for the release of unused energy. Unfortunately,
many students do not take part in the many activities that are available
and perhaps, in some situations, activities are not present within the
school's setting for the student to partake. Although this may seem a
paradox, it really isn't when one considers that the student is going
to do something whether it is offered by the school or the local pool
establishment. People, for the most part, do not remain idle for long,
especially young and energetic youngsters who look constantly for some¬
thing that will occupy their time.
It is very much the concern of a school’s guidance department to
discover just what are activities in which a student becomes interested.
Perhaps it will aid the counselor in making some adjustment within his
school's daily work to find room for activities that the students would
engage in and perhaps to make some attempt to broaden other activities.
For many students activities are within their school, but they
don’t participate. What then? This too should be the concern of the
guidance counselor. He should be in some position to manipulate or to
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become part of a program that will help meet the needs of his students
in an intellectual and social way as well as contributing to the movement
of freedom of self expression that is to be found in recreational pur¬
suits.
Many school activities serve guidance purposes by providing oppor¬
tunities for an individual to explore and develop interests, test abili¬
ties, and find satisfying social relationships. Student groups are con¬
sidered by school authorities of greatest importance to school morale
and control, as well as necessary for student personality development.
One of the tasks of a counselor is to gather, present, and interpret
information on student activities which a school could use to revise its
activities program.
Indication of interest in and need for specific kinds of projects
and activities may come from an analysis of data obtained with an individ¬
ual inventory. Inauguration of new activities and the continuance of
previously ordained activities is usually justified by students’ statements
of interest and degree of actual participation.
An inventory is mainly used as an indicator of what students like
to do. The weakness in an interest inventory is that individuals indi¬
cate what they woiild like to do rather than what they actually do. Among
the other reported difficulties of a number of inventories in terms of
grade placement were: vocabulary difficulty for the Kuder and Strong
fell at grades 8.14. and 10,[4, respectively; polysyllabic word difficulty
at grades 6.2 and lU.?; vocabulary diversity at grades I6.I and l5.9,
1
and vocabulary mass at grades 6.4 and lit.6.
^Buford Stefflre, "The Reading Difficulty of Interest Inventories,"
Occupations, XXVI (October, 19it7), pp. 95-96,
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Closely akin to vocabulary difficulty. Miller says the idea of
requiring the subject to make a choice or indicate likes or dislikes
whether or not the testee has had any experience with the particular
elements involved is hypocritical.^ It then seems that some of the words
on an interest inventory could possibly be misleading to many individuals
and that they in turn may make the choice because they may feel it "sounds”
interesting.
Knapp seems to bear out the distaste for a forced choice by saying
that there are really only two ways to actually constructing questions:
1. Asking an individual to express his degree of
interest in each of a number of items by check¬
ing (circling, blackening, etc.) a position on
a Likert-type of scale of two or more points.
2. Asking the individual to put a number of items
in rank-order according to his interest in each
relative to the others.^
Knapp refers to Cattell who
has called the first form interactive measurement
and the second form ipsative measurement. In the
interactive form the individual has more freedom
to respond in the sense that he can like every
thing very much, dislike everything very much, and
any area in between the two. . . .in the ipsative
form, on the other hand, the individual is forced
to select a greatest interest, a next greatest
interest, etc., even if he likes or dislikes all
of the items to an equal degree.3
^Carroll H. ffiller. Foundations of Guidance (New York: Harper and
Brothers, 1961), pp. 329-
‘^Thomas R. Knapp, "Interactive Versus Ipsative Measurement of
Career Interest," Personnel and Guidance Journal, XLIV (January, 1966),
pp. ii82-U86.
3r. B. Cattell, "Psychological Measurement: Ipsative, Normative,
and Interactive," Psychological Review, LI (l9UU)j PP. 292-303, quoted
in Thomas R. Knapp, "Interactive Versus Ipsative Measurement of Career
Interest," Personnel and Guidance Journal, XLIV (January, 1966), pp. I4.82
U86.
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Miller makes a distinction between manifested interests and ex¬
pressed interests. If a person answers "yes" to the question, "Do you
want to go to college?" he may do so because it is the socially accepted
thing to do. There upon a student who is asked, "Do you like to play
baseball?" and a student is presently involved in that activity and says
"Yes," then this shows a manifested interest in -Khat he is doing.^
The problem of interest inventories then must center around several
important issues all of which the student may or may not be aware. The
matter of values from the family that are imposed upon him unknowingly
is one issue. He may give a positive reaction to some area of interest
mainly because he believes that the family would be proud of him if he
were to engage in that activity. On the other hand, if the student does
not understand what the activity is all about, even though he may 'under¬
stand the phraseology, he may reject it because he feels that would not
fit in -with his present knowledge of what the field concerns.
There seems to be as many definitions of interests as there are
areas of interests. Miller says
Interest is defined, in part, as a complex of dynamic
forces within the developing personality derived in
part from inherited reaction patterns which become
individuated through cognitive and satisfying experi¬
ences.^
Weaknesses are then a main topic of discussion among those ■writers
of interests and 'therefore it seems that caution must be exercised in
dealing ■with indi'viduals who take inventories. Inference from scores
^Carroll H. Miller, loc. cit.
^Ibid.
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on questionnaires or analyses of individual inventory data is that indi¬
viduals indicate what they would like to do instead of what they actually
do. Individuals may be ambitious in proposing things they would like to
accomplish or create but are procrastinators or indolent in carrying out
their ambitaons.. Therefore, individual inventory data give only what an
individual would like to try sometime and not what he actually accomplish¬
es.
As Froehlich points out, these single expressions of interests may
be quite unreliable and may lack permanence.^ The limited value of ex¬
pressed interests of students has also been summarized by Fowler in these
words:
There are two chief arguments, both supported by ample
studies, against dependence upon self-estimated interests
. . . .one of these arguments concerns the factors which
interfere with making a realistic choice, factors lead¬
ing students to declare goals too hard to reach. . .
the second major argument . . . calls attention to the
frequent disagreement between self-estimated and measured
interests.2
Two observations can be made in regard to Fowler's remarks. First,
because an aspiration level exceeds ability doesn't negate an expression
of interest. The second observation regards Fowler's assumption of great¬
er validity of inventoried interests.
Lack of participation in an activity does not prove the absence of
an interest. A person may have a definite interest in an activity, but
C. P. Froehlich and J. G. Barley, Studying Students (Chicago;
Science Research Associates, Inc., 19^2), p. Ull.
2
Fred M. Fowler, "Interest Measurement - Questions and Answers,"
School Life, XXIX (December, 19hS)> p. 1*
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may not participate in it for any of several reasons. One reason might
be his many other activities are too time-consuming or financial diffi¬
culties might prevent his taking part in an activity. One might say,
however, that his other activities capture more of his active interest
since one might assume a certain amount of individual control over one's
activities. This would seem particularly so the closer one comes to
adulthood. Despite reservations, Froehlich and Barley state: ". . .
studying the record of an individual's activities can provide some real
evidence of his interests."^
Two other investigations employing different approaches to the
problem are of particular interest. Erlandson studied the relationships
of scores on the Strong inventory to various socio-economic factors. The
subjects were 1121 senior boys who graduated from Minnesota high schools
in 1953* Fifteen factors were found to be significantly related to pri¬
mary interest patterns. Among these were father's and mother's education,
2
the relationship to job held and source of family income.
A study by Hyman affords an illustration of examination of social
status in relation to broad interest areas as measured by the Preference
Record. Social status was indicated by occupational status. The sub¬
jects were 137 high school senior boys whose fathers were employed in
various occupations, ranging from the unskilled to the professional and
C. P. Forehlich and Barley, op. cit., p. liOl.
2
F. L. Erlandson, "Socio-Economic Factors Related to Vocational
Interests as Measured by the Strong Interest Blank for Men," Unpubli^ed
doctoral dissertation. University of Minnesota 1933. Microfilm Publ.
No. 6,378. University Microfilms, Ann Arbor, Michigan as quoted in
Carroll H. Miller's Foundations of Guidance (Mew York: Harper and
Brothers, 1961), pp. 329-395.
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managerial. 'When the boys were grouped according to occupation of their
fathers, no significant relations to Kuder scores were found; but intel¬
ligence test scores were significantly related to interest scores in
three Preference Record areas: computational, scientific, and artistic.
However, when status groups were subdivided according to level of in¬
telligence, significant differences were found in all but three of the
interest areas. Studies such as these may throw further light on the
reasons for stating preferences by individuals.^
Another area that has been investigated is that related to the
difficultness of the reading level of the interest inventory. Stefflre
lays stress upon the proper selection of an interest inventory because
so much importance is placed upon the understanding of the phrase or
words placed in them that it is important that such extraneous factors
as reading errors do not invalidate the findings. Furthermore, exposure
of the client to reading material beyond his ability to comprehend may
make him antagonistic to the whole counseling process,
A reading test is then thought necessary to be given to determine
the grade level of the individuals before administering an inventory.
In San Francisco the Loweroz Formula was utilized for the study
because it is concerned only with vocabulary and not vrith sentence struc¬
ture, for it was felt ihat an analysis of sentence structure in an in¬
terest inventory would give an erroneous picture of its reading difficulty
since much of the material is in the form of single words or phrases.
^Bernard Hyman, "The Relationship of Social Status and Vocational
Interests," Journal of Counseling Psychology, III (September, 1956),
pp. 12-16.
2k
Another factor in being of average reading ability is that factor
that is involved in understanding and following directions for indicating
preferences. This varies from a simple selection of your choice of two
items to relatively complicated listings. Psychologists feel that the
Kuder, Gleeton, and Strong are relatively difficult in this respect and
the Brainard and Occupational Interest Inventory rather simple.^
Rose on the other hand working with a group of veterans discovered
that people already engaged in an occupation tend to choose these occu¬
pational choices that reflect the occupation in which the subjects al¬
ready found themselves.
In working with a group of college students, he discovered their
interests more varied. Mainly, he thought, because they had been ex¬
posed to so many different stimuli was this true.
In working with the veterans he had them list the preference of
their future occupation in order on a 3 x 5 card after taking the Kuder
Preference Record. He discovered that the correlations ranged from 0.3
to 0.99. Two-fifths of the individual correlations fell between 0.30
and 0.7U, with one-fourth of the cases between 0.73 and 0.99. In about
p
one-third of the cases the correlations were less than 0.30.
There seemed to be an agreement between the scores on the Kuder
Preference Record interests and the expressed occupational interests.
^Buford Steffire, op. cit., pp. 93-96.
Wallace Rose, "A Comparison of Relative Interest In Occupational
Groupings and Activity Interests as Measured by the Kuder Preference
Record," Occupations, XXVI (19U8), pp. 302-307.
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It would seem that in order to choose lists that actually reflect
one's interests, a certain amount of abstracting ability is required.
Even if knowledge of job duties, relative awareness of interest, and
other variables were constant, there might be differences in the accur¬
acy with which a subject could abstract the common elements among the
occupations of a given list and relate them to vhat he preferred.
This, the writer feels, to some degree, that an individual could
find it highly difficult to select preferences on the Kuder by reading
into the preferences his choice or his listing of activities in this
particular study.
In a study more closely akin to the writer's study, Dressel and
Matteson had their subjects take the Kuder in a regular way as an in¬
terest inventory and then they had them take it as an experience record.
In so doing they would answer the question "Tr/ould like to build bird-
houses" changed to "Have built bird houses,"
The motivation of the study was begun by assuming three general
things which most anyone -sAio has done counseling would know;
1, A student with limited and not entirely pleasurable
experiences may react by indicating interests in
items almost entirely outside his experience,
2, A timid individual may tend to check only items
in some way related to his experience,
3, An individual of an adventurous turn of mind may
tend to select items outside of his experience,
indicating his desire for new thrills.
In obtaining their data by having the Kuder answered in two ways,
they found that some of the items such as inventor, explorer, adventurer
and the like, left much to be desired in obtaining backgrounds of people
with limited experience such as college freshmen.
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Upon completing the computation of the data, they found a fairly
stable product-moment correlation in each area which ranged from .53 to
.88. This coefficient suggests in general a high degree of relationdiip
between students' interests in a particular area and the amount of ex¬
perience they had had in activities related to that area.
Their findings revealed that, in general, a student's expressed
interest in a particular area tended to be conditioned by Mie extent of
his experience in that area. Males indicated extensive interest-experi¬
ence differences in more areas than did females. They also found that
the group of students whose interest-experience differences were most
extensive appeared to possess greater academic aptitude and better read¬
ing skill and to have earned a slightly higher mean honor-point average.
Their conclusions say that different results are obtained by asking for
different responses on the Kuder. To emphasize something of the need for
an activities study the authors reported the need for an experience record
form based on categories similar to the Kuder, but made up of items actu¬
ally within the experience of students. They say there seems to be some
doubt to the validity of the forced choice type of response in gathering
data on experience. Hence, either a checklist or a quantitative response
seems more appropriate for the experience record.^
In another area it was hoped to prove that inventories are inter¬
changeable for the most part and that one can be substituted for the
other. However, in Stanley and Waldrop's study, this didn't seem to be
Ipaul L. Dressel and Ross W. Matteson, "The Relationship Between
Experience and Interest As Measured by the Kuder," Educational and
Psychological Measurement, XII (1952), pp. 109-116.
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the case. By taking the three basic inventories: Strong Vocational
Interest Blank, the Kuder Preference Recordj and the Allport-Vemon-
Lindzey Study of Values, they attempted this substitution. There seemed
to be so many differences and the intentions of each test to be so ex¬
tremely varied that the conclusions offered seemed not to justify the
1
attempt to substitute one for the other.
The survey of literature prominently reflects work -that has been
done with the interest inventory, but little has been done with activi¬
ties. Perhaps the activities check list will enable counselors to use
it as a guide to what their students are doing activity-wise and it
could replace present interest inventories in this school with the more
specific and concrete activities list.
^Julian Stanley, "Intercorrelation of Study of Values and Kuder
Scores," Journal Educational Research, XII (1952), pp. 707-719.
CHAPTER II
ANALYSIS AND PRESENTATION OF DATA
To be truly happy is a question of how we begin and not of
how we end, of what we want and not of -what we have. An
aspiration is a joy forever, a possession as solid as a
landed estate, a fwtune which we can never exhaust and
which gives us year by year a revenue of pleasurable acti¬
vity. To have many of these is to be spiritually rich.
Life is only a very dull and ill-directed theater unless
we have some interests in the piece. ...
Robert Lewis Stevenson "Eldorado”
In this chapter, the data collected by the use of the Kuder Pre¬
ference Record-Vocational and the activities list are presented and dis¬
cussed. The tables found throughout the chapter show the distribution
of scores earned by the subjects on the two instruments. The means,
medians, modes, and standard deviations for boys and girls on the Kuder
Preference Record-Vocational and the mean scores for the activities list
are given so as to present a clear description of the subjects.
Permission to conduct the writer's study of interests and activi¬
ties was granted by the faculty of Atlanta University and this was later
approved by the Research Department of the Atlanta Public School System,
Atlanta, Georgia. Permission was further gained from the principal of
Southwest High School.
By the process of random sampling the writer chose every fourth
card out of a senior class of one hundred ninety individuals. Upon the
selection of these individuals, a block of time was set aside for the
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study. It was first necessary for the writer to obtain material for the
activities check list which was patterned after a similar list compiled
under Ihe supeinrision of Dr. Perry Rockwell. Additional information was
secured from students aroimd the school in general. This enabled the
researcher to obtain a rather lengthy list of activities in which second¬
ary school students engage. This gave the researcher a panoramic view
of the entire school as far as activities were concerned.
The subjects who participated in the study were composed of forty-
six pupils in the twelfth grade. There were twenty-three girls and twenty-
three boys. This was twenty-five per cent of the senior class. These
subjects were given the two instruments; The Kuder Preference Record-
Vocational Form "Oh" and the activities check list.
Table 1, lists the mean, mode, median, standard deviation, and
percentiles that the twenty-three boys achieved on the Preference Record.
The test means are also shown in Table 1. This includes all ten cate¬
gories on the inventory.
TABLE 1
THE PERF0R14ANCE OF TVJENTY-THREE SENIOR BOYS AT SOUTfflffiST HIGH
SCHOOL ON THE KUDER VOCATIONAL INTEREST RECORD-FORt^ ‘•GH"
Percen- Test
Interests Mean Mode Median S.D. tile Mean
Outdoor 37.69 36 3U 13.8 26 47.10
Mechanical 37.U3 36 36 10.10 26 45.50
Computational 25.U3 26 25 6.25 55 24
Scientific 37.52 39 39 11.40 38 41
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TABLE 1—Continued





Persuasive U3.36 U2 Ul 1U.65 61+ 39.5
Artistic 25.21 2h 22 7.86 50 25.20
Literary 21.39 22 22 8.01 73 16.8
Musical 13.69 7 15 7.98 53 12.8
Social Service 38.86 ho Uo 12.9 53 37
Clerical U7.13 U6 U6 12.30 58 h5
Kuder performance of twenty-three boys
On the outdoor component, the group scored a mean of 37.69 ■which
was at the 26th percentile for the Publisher’s nonns and was 9.31 points
from the mean of the publisher which was U7.10. The most frequently
appearing score was 36. The median was 3h and the standard de'wlation
was 13.8. This was one of the lowest scores achieved by the boys on the
Preference Record. The standard de-viation was llj..91 on the norm group for
the test which shows this group to be more homogeneously grouped 'than the
nonn group.
In the mechanical category, the Southwest boys scored at a mean of
37.U3 ■which was below the national mean of They ranked in the 26th
percentile ■vdiich was the second lowest score in the complete test. The
mode and the median were bo^th thirty-six. The standard de^viation was
10.10 as compared to 12.87 on the national scale. They were slightly
less heterogeneous than the national group.
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On the computational component the boys were quite high with a
mean of 25.U3 as compared to national norms of 2U. The mode was 26 and
the mid-point or median was scored at 25. They ranked in the 55th per¬
centile with a standard deviation of 6.25 which is near the publisher's
listed standard deviation of 8.73.
In scientific interest the group of boys had a mean of 37.52 which
equalled the 38th percentile. This was below the mean of the publisher's
norms of Ul. The most frequent score was 39 and the median was also 39.
The standard deviation was 11.UO which is near the norm group's deviation
of lO.ijli. Strangely, the boys did not show as much interest in the
scientific area as might be expected of our present-day science-oriented
youth.
The twenty-three boys attained a mean of I4.3.36 on persuasive in¬
terest which is quite high at the bUth percentile. The publisher lists
a mean of 39.5 for the general population. The mode was I4.2, the median
was Ul, and the standard deviation for the group was lU.65. This was
almost exactly what the national norm group's standard deviation was at
IU.6I. Persuasivness was the second highest interest score obtained on
the Kuder Preference Record. Only literary interests outscored per¬
suasiveness.
On artistic interest the group scored at a mean of 25.21 as com¬
pared to the publisher's mean of 25.20. This shows the group is average
in its artistic concerns. The mode of the boys on this category was 2U,
and the median score was 22. The standard deviation for the publisher's
norm group was 9.06 and the boys' standard deviation was 7.86. This
shows that the group is more homogeneous than the nom group. However,
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both groups were at the same mean score. The percentile for the group
was fifty.
The highest score occurred in the literary component of the test
for the Southwest boys. The mean was 21.39 and was at the 73rd percen¬
tile. The mean score for Ihe national norms was 16.80. This is U.59
above the listed mean. This shows a strong tendency toward reading and
allied fields, rather than scientific which was previously noted. The
mode and mean fell at 22 and the standard deviation for the group was
8,01. This almost duplicates the national standard deviation of 8.11)..
The group scored above the mean musically by obtaining a mean of
13.69 which was the 53rd percentile and stands 1.89 above the national
nonn mean of 12.8. The mode was i|.0, the median UO, and the standard
deviation was set at 12.9 as opposed to the national norm of 6.U9. This
group was more heterogeneous than the norm group.
Social service was at the 53rd percentile, comparable to the musi¬
cal category. This was at a mean of 38.86 or 1.86 above the national
mean of 37. The standard deviation listed for the publisher's norm group
is 12,75 which approximates this group of twenty-three boys' standard
deviation of 12,9. The mode was 1)0 and the median was 1)0,
On the clerical component of the Kuder Preference Record-Vocational,
the twenty-three Southwest High School male seniors earned a mean score
of 1)7.13, a median of 1)6, a mode of 1)5, and a standard deviation of 12.3.
These figures reveal that the distribution of scores was skewed in a
negative fashion, when compared with the national norms. The subjects
of this investigation possessed slightly higher interest in clerical
activities -than boys in the general population. The standard deviation
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for tile national group was 12.71 as compared to 12.30 of this group.
The boys ranked from the 26th percentile in outdoor interests to
the 73rd percentile in literary interests. It seems appropriate then
to make the following judgments based on the profile. It appears that
the group tends to hold high interest in computational, persuasive,
artistic, literary, musical, social service, and clerical categories.
It shows a lack of interest in outdoor, mechanical and scientific fields.
Fields in which there is evidence of highest interest are literary and
persuasive categories. All of this information should be considered in
the light of their manifest interests, abilities, and personalities.
Ruder performance of twenty-three girls
Table 2, below, relates the performance of the Southwest girls
on the Ruder Preference Record-Vocational. The table lists the mean,
mode, median, standard deviation, percentile scores, and publisher’s
mean scores.
TABLE 2
THE PERFORI'IANCE OF TVffiNTI-THREE SENIOR GIRIS AT 30UTHVJEST HIGH
SCHOOL ON THE RUDER VOCATIONAL INTEREST RECORD-FORM ”CH"





Outdoor 31.73 2k 28 12.6 51 30.20
Mechanical 21.OU 20 20 6.32 U5 22
Computational 21.91 20 22 5.9 50 21.60
Scientific 29.5 30 27 11.2 53 28
3h
TABLE 2—Continued





Persuasive 38.78 28 39 llr.2 I16 39.10
Artistic 3li.l6 36 35 U.07 72 16.90
Literary 18.08 17 17 7.92 Ui 19.0
Musical 13.3U 16 lU U.67 25 18.3
Social Service 50.73 61 11.U5 55 ii8.1
Clerical 58.69 58 59 15.75 50 58
In outdoor interest, the girls scored above the mean at 31.73 which
is 1.53 above the publisher's norms of 30.20. The 1.53 difference places
the girls at the 5lst percentile. The most frequent score was 2h and
the mid-point was 28. The publisher's standard deviation was II4.91,
whereas the girls' standard deviation on the test was 12.6. The differ¬
ence shows more homogenity within the subjects of the investigation than
in the national group.
As expected for girls, they scored slightly low on mechanical. The
mean was 21.0lt as compared to the national mean of 22. The .96 difference
however, is negligible. The mode and the median were 20 and the standard
deviation for the Southwest females was 6.32. This shows quite a differ¬
ence when compared to the publisher's standard deviation of 12.87. The
group showed a tendency to be more homogeneous than the national norm
group.
The fiftieth percentile and a mean of 21.91 were achieved on the
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computational section of the Kuder Preference Record-Vocational. The
national mean was 21.60. The girls are average in this part of the test.
The standard deviation set by the publi^er was 8.73 and the girls had a
standard deviation of 5*9. The mode was 20 and the group had a median
score of 22.
In scientific interest, the group scored at a mean of 29.5 'which
was at the 53rd percentile and was 1.5 points above the publisher's
norms. The mode was 30, the median was 27, and the standard deviation
was 11.2 for the girls' group.
In persuasive interest, 'the group ssored at a mean of 38.78 which
was at the [|6th percentile and was .32 points below the mean of the
publisher's norms. The mode was 28, the median was 39, and the standard
de-viation was lk>2.
The highest achieved score by the girls was in the artistic cate¬
gory. They scored at a percentile of 72. The mean was 3l|-l6 which is
17.26 above the publisher's mean of 16.90. The standard deviation on
the national norms was 9.06 and the group's standard de'viation was It.07.
The artistic category's mode for the girls was 36 and the median was 35*
The literary scale for the Southwest High School girls was low for
senior girls about to graduate. The mean for 'the group was I8.O8 compared
to the national norm's mean of 19. The percentile score was Uh. The
standard de'viation for the national norm group was 8.11; and the standard
de'viation for the girls was 7.92. The mode was 17 and the median was
also 17.
In the music category, the girls attained their lowest mean score
on the Kuder Preference Record of 13.31; compared to the national norm
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mean score of 18,3. The percentile attained by the Sou-Uiwest girls was
25. Thus girls fell in the lowest quartile of the scale vrhen compared
to the norm population. The mode was I6 and the mid-point of all scores
was lii. The standard deviation of the group was U.67 compared to the
national group which had a standard deviation of 6.U9. This shovrs the
girls to be less homogeneously grouped than the norm group on this cate¬
gory.
The group scored at the 55th percentile on social service mth a
mean score of 50*73. The mean was above the national group lihose mean
score was US.l. The mode was 6l and the mid-point of all scores was 5U.
The standard deviation of 11.U5 for the Southwest girls compares with
the national norm standard deviation of 12.75.
In the final category, clerical, the girls had a mean of 58.69
which was the 58th percentile and .69 above the national norm group's
mean of 58. The mode was 58 and the median was 59. The standard devia¬
tions for the girls was 15.75 and for the test group on the national
norms it was 12.71. The group again was less homogeneous on this cate¬
gory than was the national group.
Comparison of boys and girls on selected test components
In a final comparison of the twenty-three boys with the twenty-
three girls on the test it can be stated that the most favorable areas
for the boys were computational, persuasive, literary, and clerical.
The most promising areas for the girls were artistic, by a large margin,
followed by social service, scientific and outdoor interests.
The boys seem to be less interested in outdoor, mechanical, and
scientific categories as opposed to the twenty-three girls who have little
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interest in the mechanical, persuasive, literary and musical categories.
This means that we are apt to find, other things being equal, that
many of the boys have interests in becoming bookkeepers, accountants,
bank tellers, actors, politicians, radio-TV announcers, ministers, sales¬
men, novelists, teachers, historians, news reporters, editors, drama
critics, book reviewers, statisticians, and similar occupations.
The girls have interests in occupations such as painters, sculptors,
architects, dr'ess designers, hair dressers, interior decorators, counsel¬
ors, nurses, scout leaders, tutors, ministers, personnel workers, social
workers, hospital attendants, doctors, chemists, engineers, and dieti¬
cians.
Interpretation of the activities list for boys
In reading the following paragraphs it is important that the read¬
er is aware of the scoring procedure used. The subjects responded by
indicating the number of activities in which they engaged daily, weekly,
yearly and never. In reporting the data, it was found that some activi¬
ties appear under daily, weekly, yearly, and never. This was due to the
fact that there was a great diversity among the activities engaged in by
the forty-six subjects.
Table 3, page 38, shows the average answer for each daily, weekly,
yearly, and never participated-in function for boys. In compiling the
raw data on the activities check list, figures showing the ntunber of
activities participated in by each student on a daily, weekly, yearly
and never basis were added. After totaling, this information was divided
by the number of boys and the number of girls. From this was determined
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TABLE 3
AVERAGE AI^ISWER FOR EACH DAILY, VIEEKLY, YEARLY, AND NEVER PARTI¬
CIPATED IN ACTIVITY FUNCTION PER AVERAGE OF TWEOTY-THREE
SENIOR BOYS
Activity Nuraber Daily Weekly Yearly Never
School connected function 23 .75 .52 1.53 20.2
Out-of-school function Hi 1.21 2.56 3.52 6.71
Reading 52 li.08 7.13 13.69 27.10
Sports 66 ii.li3 10.95 18.39 32.23
Music 32 li.Oli 3.05 3.78 21.13
Work 30 .69 1.69 2.69 2k. 93
Domestic 27 1.21 3.39 3.69 18.71
Study 17 ii.65 5. 5.21 2.Hi
Individualized
Socializing 28 6.65 8.91 5.26 7.18
Drama 12 .09 l.Oi; 3.52 7.31
Art 22 .09 1.91 6.35 13.65
Collecting 10 .03 .07 1.69 8.21
Mscellaneous 67 10.32 13.21 18.17 25.30
the average, daily, weekly, yearly, and never participated-in activity.
For example, an average daily answer of ,75 means that there were ,75
activities in which the subjects engaged daily.
In school connected functions there were twenty-three related
activities. The average daily answer was .75j weekly ,52; yearly 1.35;
and never 20.2. The total activities engaged in for the year was 2.8
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out of 23 for each boy. The daily activities most engaged in were work¬
ing on the yearbook, advanced chorus, the vocational occupation program
(VOT), and the student council. The weekly activities most engaged in
were future teacher meetings, band. Red Gross, Hi-Y, Givitans, French
Glub, and the debate club. The yearly activities engaged in were making
bulletin boards, attending formal dances, and working on decorating com¬
mittees. Those activities never engaged in by most of the boys were
dances at Southwest, member of Y-teens, member of the Art Glub and a
member of the Latin Glub.
In out-of-school functions there were II4. related activities. The
average daily answer was 1.21; weekly 2,^6; yearly 3»52j and never par-
ticipated-in was 6.71. This represents over half of the boys participa¬
ting at least one time during the year in about half of the activities.
The total activities engaged in for the year at some time was 7.29. The
daily activity most engaged in was working with church youth groups.
The weekly activities most engaged in by the Southwest boys were attend¬
ing chiirch and attending Sunday school. The yearly activities most en¬
gaged in by the boys were going to parties, hanging around the "Y", and
attending proms at a different school. Activities never engaged in by
most boys were attending lectures at a local college, attending Methodist
Youth Fellowship meetings, going to sales, acting as a scout leader, at¬
tending church socials, discussing church sermons, and attending a fash¬
ion diow.
In reading there were fifty-two activity related questions. The
average daily answer was U.08j weekly 7.135 yearly 18.395 and never par¬
ticipated was 27.10. The total activities related to reading in which
Uo
the subjects engaged in during a yearly span was 29.60. The daily acti¬
vities participated-in most were reading mysteries, reading foreign langu¬
ages, and reading English and American literature. Those activities en¬
gaged in weekly vrere reading detective stories, funny papers, James Bond
books, short stories, novels, science fiction stories, "Life," "Sports
Illustrated," books about space, and sports car magazines. Those acti¬
vities engaged in yearly were reading "Road and Track," "Sports Afield,"
Readers* Digest, "Time," joke books, biographies, "Sports Illustrated,"
'*World Tennis," books about space, books about atoms, "Look," "Saturday
Reviews," "Newsweek," and books on flying. Those activities never en¬
gaged in by most of the boys were reading comedies, romantic poetry,
"Bazaar," "Seventeen," historical fiction, religious material, "Better
Homes and Gardens," "House Beautiful," books about different ways of life,
poetry, "Fortune," "Saturday Review," "National Geographic," "Ladies Home
Journal," theater revievis, "Madamoiselle," fashion magazines, "Modem
Bride," "Charm," about social problems and reading to blind persons.
In sports there were sixty-six related activities. The average
daily answer was h>h3i weekly 10.95; yearly 18.39 and never 32.23. The
total activities related to sports in which the subjects engaged during
a year's span was 23.77. The daily activities in -which the subjects en¬
gaged in most were riding bicycles, playing cards, walking, playing pool,
watching sports, and driving around in a car. The weekly activities in
•which the subjects engaged in most were playing golf, riding a motorbike,
going s-wimming, playing netball, playing billiards, doing social dancing,
playing handball, cheerleading and participating in intramirrals. The
yearly activities in xdiich the subjects engaged in were going hunting.
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playing putt-putt, playing church basketball, going to Lake Spivey, playing
badminton, playing tennis, playing softball, going fishing, walking in
the woods, going bowling, participating in sport car rallies and boxing.
Activities in viiich most of the subjects never had participated during
the past year were going skin diving, participating in track, participa¬
ting in water fights, going water skiing, lifting weights, going snow
skiing, playing ice hockey, playing table tennis, fencing, boating, going
horseback riding, doing archery, swimming in competition, sailing, going
ice skating, flying, umpiring "little league" baseball, playing croquet,
doing folk dancing, cheerleading, playing girls' basketball, participating
in girls' volleyball, doing modem dances and going roller skating.
In music there were thirty-two related activities. The average
daily answer was U.OU; weekly 3.0^; yearly and never was 21.13.
The total activities related to music in which the subjects engaged dur¬
ing a year's span was 10.8?. The daily activities most engaged in were
listening to popular music and listening to the radio. The weekly acti¬
vities most engaged in were being active in the diurch choir, listening
to records, playing in the band, and singing for self enjoyment. The
yearly activities most engaged in were playing the piano, attending musi¬
cal concerts, listening to musicians perform, singing in a small group,
playing in a dance band, listening to hymns, and playing in a rock and
roll band. The activities never participated in by most boys were folk
singing, playing the piano, teaching piano, playing the piano and sing¬
ing, playing woodwind instruments, participating in operas, playing the
guitar, attending meetings of the hi-fi club, playing drvims, playing in
a symphonic band, and attending pop concerts.
In work there were thirty related activities. The average daily
answer was .69j weekly 1.69; yearly 2.69; and never was 214..93- The total
activities related to work in which the subjects engaged in during a
year’s span was 10.87. The daily activities engaged in were working in
a drug store, working in a service station, working in a cafeteria, and
working in a dining hall. Tite weekly activities engaged in were working
on old cars, working in the yard, working in a jewelry store, doing
landscaping and working in a grocery store. The yearly activities en¬
gaged in were working as a clerk, working in a garden, driving a truck,
working as a lifeguard, and teaching swimming. Activities never engaged
in by most of the boys were selling pots and pans, working as a recrea¬
tional director, working as a switchboard operator, working in a speech
clinic, working as a waitress, vrorking as a stock boy, working as a
store decorator, and being employed as a tutor.
In domestic there were twenty-seven related activities. The average
daily answer was 1.21; weekly 3.39; yearly 3.69; and never was 18.71. The
total activities related to domestic in which the subjects engaged during
a year's span was 8.29. The activities engaged in daily by most boys
were cooking and Bar-B-Queing. The activities engaged in weekly were
pressing clothes, doing exercises, and repairing own clothes. The acti¬
vities engaged in yearly, aside from those already mentioned, were vacu¬
uming houses, making candy, and making potato chip dip. Those activities
never engaged in by most were embroidering, sewing, house cleaning, cro¬
cheting, knitting, ironing, manicuring, washing dishes, vacuuming houses,
washing clothes, arranging and giving dinner parties, making beds, weav¬
ing, baking pies and cakes, and knitting sweaters.
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In individualized socializing there were twenty-eight related acti¬
vities. The average daily answer was 6.65j weekly 8.91j yearly 5*26; and
never 7.IS. Total activities engaged in was 20.82 during the past year.
This is quite a high rate of participating as compared to participation
in other activities. The daily activities engaged in were riding around,
watching television, getting together to do homework, drinking soft
drinks, calling home, talking with others about their problems, talking
with others, and gossiping. The weekly activities engaged in were going
to the Krystal, going to MacDonald's, going to Shoney's, going to drive-
in theatres, talking with a special girl friend, talking about dates,
flirting with the opposite sex, going to the library for socializing,
visiting friends, and dating. Activities engaged in during the year
were going to Misty Waters, going to Funtown, going to picnics, and
meeting new people. Activities in which the subjects never participated
for the most part were going to Misty Waters, going to Funtown, neck¬
ing on dates, talking personally with teachers, talking with people about
spiritual matters, and talking about interests with people.
In the study there were seventeen related activities. The average
daily answer was weekly 0.Oj yearly $.21; and never participated
was 2,1k. The total activities engaged in related to study was lii..86.
The daily activities engaged in the most were studying, reading text¬
books, going to the library for study, thinking about school subjects,
and memorizing homework. Activities engaged in weekly were outlining
study chapters, writing reports for classes, taking notes in classes,
doing research in the library, aid reviewing before tests. Activities
engaged in yearly were doing a terra paper, studying the American Revolu-
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tion, taking notes from outside reading, studying beyond assignments
and organizing notes. Activities never engaged in by most during the
past year were going to the library for study, taking notes in class,
and studying beyond assignments.
In drama there were twelve related activities. The average daily
answer was .09j weekly l.OU] yearly 3*52; and never 7.31. The total
activities engaged in related to drama was I1..67. The activities engaged
in daily by most were telling jokes, and telling stories. Activities
engaged in weekly were attending plays, and participating in debates.
Activities engaged in yearly were going to the theatre under the stars,
acting in plays, preparing speeches, acting as a master of ceremonies
and working backstage at the theatre.
In art activities there were twenty-two related activities. The
average daily answer was .09; weekly 1.91; yearly 6.35; and never 13.65.
The total activities engaged in related to art was 8.35. The daily
activities engaged in by most of the students were writing letters,
doodling, and writing. Activities engaged in by most of the students
weekly were writing short stories, drawing, taking photographs, drawing
maps and practicing art assignments. Activities enjoyed yearly by most
were writing skits, sketching, painting posters, attending art exliibits,
discussing art, writing adventure stories and decorating own room. Acti¬
vities not participated in by most were painting pictures in oil, making
floral arrangements, sculpturing in metal, attending literary meetings,
and designing own clothes.
In collecting there were ten related activities. The average daily
answer was .03; weekly .07; yearly 1.69; and never was 8.21. The total
number of activities engaged in related to collecting was 1.79. The
daily activities participated in by most boys was coin and stamp col¬
lecting. Activities engaged in weekly by most were collecting guns,
records and books. Activities engaged in yearly were collecting match¬
book covers and books. Activities not generally engaged in were collect¬
ing post cards, classic cars, collecting material for a scrap book, and
collecting pennants.
In miscellaneous, which includes all the remaining activities which
did not have a specific category, there were siocty-seven related activities.
The average daily answer was 10.32; weekly 13.21; yearly 18.17; and never
25.30. The total number of activities engaged in during a year’s span
was UI.70. This was very high, but since it included what one did most
of the time, it was not surprising. The daily participation by most of
the boys were in chewing fingernails, sitting around the house, convers¬
ing on the phone, worrying, day dreaming, thinking out a problem, wasting
time, working on a car, listening to people talk, spending time with par¬
ents, and playing with children. Activities engaged in weekly by most
were doing crossword puzzles, praying, meditating d)out life, going on
Saturday and Sunday picnics, going to pizzaria, working aroiuid the house,
going out to eat, visiting relatives, baby sitting, washing the car, mak¬
ing up jokes and caring for pets. Activities engaged in yearly by most
were going shopping, cutting classes, visiting the dentist, going to the
zoo, playing ’’tricks” on people, discussing how to improve the world,
listening to people talk, taking things apart mechanically, sunbathing,
”cutting-up”, going to rallies, and going window shopping. Activities
never engaged in were picking flowers, interviewing for a job, working
a ham radio outfit, browsing in a dime store, acting as a song girl
for a sports team, going to Rich's, going to museums, going to beauty-
shops or parlors, -balking to self when lonely, and conplaining about
food.
Interpretation of the actj-yities list for girls
Table U relates the average number of questions related to a
specific activity in which the girls engaged.
TABLE h
AVERAGE AI'I3l^ER FOR EACH DAILY, VffiEKLY, YEARLY, AND NEVER PARTICI¬
PATED IN ACTIVITY FUNCTION PER AVERAGE OF TWENTY-THREE SENIOR
GIRLS AT SOUTHWEST HIGH SCHOOL
Activity Number Daily Weekly Yearly Never
School connected function 23 2.1^3 .07 .56 17.91;
Out-of-school function lU l.OU 3.69 U.oi 5.26
Reading 52 2.08 8.76 17.26 23.88
Sports 66 2.17 9.01+ 21.13 33.66
Music 32 3.31; 3.08 5.21 20.37
Work 30 .08 1.31; 1.69 26.60
Domestic 27 U.39 7.08 5.65 9.88
Indi-vidualized socializing 28 6.71 10.5 6.52 1;.27
Study 17 2.82 5.31; 6.1+1 2.1+3
Drama 12 .OU 1.31; 1;.1;1 6.21
Art 22 .95 2.26 5.78 13.01
Collecting 10 .39 .91 2.21 6.1+9
Miscellaneous 67 15. Ih.hl 17.56 19.97
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In school connected functions there vjere twenty-three related
activities. The average daily answer was 2.ii3j weekly .07j yearly 2.516;
and never 17.9U* The total number of activities engaged in during a
year's span was 5.06. The daily activities engaged in by most of the
girls were working on the yearbook, being a member of the chorus, being
a member of the student council. The weekly activities engaged in by
most of the girls were attending a meeting of the future teachers, being
a member of the Red Cross, being a member of the Y-Teens, being a member
of the French Club, and Latin Club. Yearly activities engaged in were
dances at Southwest, stunt night, making bulletin boards, working on
decorating committees, being a member of the Debate Club, and Advanced
Chorus. Activities generally not engaged in by the girls were working
on the yearbook, being a member of the Beta Club, Civitan, Rah Jahs, and
the studdnt council.
In out-of-school functions there were fourteen related activities.
The average daily answer was l.OU; weekly 3.69; yearly U.Ol; and never
3.26. The total number of activities engaged in during a year's span
was 8.7U. The daily activities engaged in by most girls were working
with church youth and acting as a girl scout leader. The T-jeekly acti¬
vities engaged in by most of the girls were attending church, going to
parties, attending Sunday School, going to sales, and attending fashion
shows. Yearly activities were attending lectures at a local college,
attending Methodist Youth Fellowship, attending church socials and attend¬
ing proms at different school. Never participated in activities were
hanging around the "Y", discussing church sermons, and working id-th church
youth
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In reading there were fifty-two related activities. The average
daily answer was 2.08; weekly 8.78; yearly 17.26; and never 23.88. The
total number of activities engaged in diiring a year's span was 28.32.
The daily activities in which most of the female subjects engaged were
reading short stories, novels, and books on social history and problems.
The weekly activities in which most of the girls read were science fiction
stories, "Readers' Digest," "Bazaar," "Seventeen," "Life," books about
different ways of life, "Look," theatre reviews, "Madamoiselle," fashion
magazines, funny papers, and psychology. Activities in which the sub¬
jects engaged at least once a year were detective stories, James Bond
books, comedies, romantic poetry, American Literature, historical fic¬
tion, "Better Homes and Gardens," "Ladies Home Journal," and books about
social problems. Activities never engaged in by most of the girls in
reading were "Road and Track," "Sports Afield," books in foreign langu¬
ages, plays, joke books, religious material, "Sports Illustrated,"
"World Tennis," books about atoms, "National Geographic," and books on
flying and sports cars.
In sports there were sixty-six related activities. The average
daily answer was 2.17; weekly P.OU; yearly 21.13; and never was 33.66.
The total number of activities engaged in during a year's span was 32.3U.
Activities connected with sports in which the girls engaged almost daily
were walking, doing social dancing, watching sports, going on car rallies,
driving arotind in a car, and doir^ modem dances. Activities in which
they participated almost weekly by most were riding bicycles, going
swimming, playing badminton, bowling, going horseback riding, cheer¬
leading, playing girls' basketball, participating in girls' volleyball.
and doing modern dances. Activities enjoyed at least once a year by most
were playing golf, going to Lake Spivey, playing cards, playing tennis,
walking in the woods, participating in sport car rallies, and going
roller skating. Activities never participated in by most of the girls
were hunting, playing church basketball, riding a motorcycle, going drag
racing, playing softball, going fishing, going skin diving, playing
billiards, playing pool, participating in track, lifting weights, going
snow skiing, boxing, playing ice hockey, tumbling, sailing, and going
sailboat racing.
In music there were thirty-two related activities. The average
daily answer was 3.3Uj weekly 3»08j yearly 3.21j and never 20,37. The
total number of activities engaged in during a year's span was 11.63.
The daily activities engaged in by most of the girls were playing the
piano, singing for self enjoyment, listening to records, and playing
stringed instruments. The weekly activities enjoyed by the girls were
folk music and participation in it, being active in the church choir,
and listening to the radio. Yearly activities were attending musical
concerts, listening to musicians perform, playing the piano and singing,
singing in a small group, listening to hymns, attending meetings of the
hi-fi club, and attending pop concerts. Activities never engaged in
were playing in the marching band, teaching piano, playing woodwind
instruments, playing in a dance band, participating in operas, playing
ukulele, and playing drums.
In work activities there were thirty related activities. The
average daily answer was .08; weekly 1.3U5 yearly 1.69; and never 26.60.
The total niunber of activities engaged in during a year's span was 3.11.
The daily activities participated in by most girls were working as a
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typist and working in a dining hall. The weekly activities engaged in
by most were working in a cafeteria, working in a grocery store, and
working as a stock girl. Yearly activities were teaching swimming, work¬
ing as a switchboard operator and as a typist. Never participated in
activities were working on old cars, working in the yard, working in a
garage, working in a service station, selling pots and pans, vrorking as
a recreation director, working in a speech clinic, working in a jewelry
store, doing landscaping, driving a truck, working as a delivery man,
working as a lifeguard, and employed as a tutor.
In the domestic activities there were twenty-seven related acti¬
vities. The average daily answer was li.39; weekly 7.O85 yearly
and never 9.88. Total number during the year was 17.12. Activities
enjoyed daily by most of the girls were cooking, house cleaning, ironing,
manicuring, washing dishes, wadiing and setting hair, making potato chip
dip, washing clothes, making beds and doing exercises. Weekly activities
were sewing, knitting, vacuuming houses, arranging and giving dinner par¬
ties, weaving afgans, baking pies and baking cakes. Yearly activities
were embroidering, crocheting, making candy, making own clothes, making
candy apples and repairing own clothes. Not participated in by most
girls were bar-b-queing, knitting sweaters and sewing own clothes.
In individualized socialing there were twenty-eight related acti¬
vities. The average daily answer was 6.71j weekly 10.5; yearly 6.52;
and never li.27. The total number of activities engaged in during a
year's span was 23.73» Activities enjoyed daily by most of the girls
were riding around, watching television, getting together to do homework,
talking personally with teachers, talking with others, and gossiping.
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Activities engaged in weekly by most were going to the Krystal Drive-In,
going to MacDonald's, going to Shoney's, drinking soft drinks, talking
about dates, talking about interests with friends, and meeting new people.
Activities engaged in at sometime during the year were going to Misty
Waters, going to Funtown, talking intimately with a special boy or girl
friend, going on picnics, going to the library for socializing, talking
with others about their problems, and dating. Activities never engaged
in for the most part by these Southwest High School girls were necking
on a date, going on coke and coffee dates, talking with people about
spiritual matters, and visiting friends.
In the activity of study, there were seventeen related activities.
The average daily answer was 2.82^ weekly ^.3h; yearly 6.1|.li and never
2,i;3. The total number of activities engaged in during the year was
II4..57 out of 17 which was high. The activities engaged in by most of
the girls daily were stud3ring, reading textbooks, and thinking about
school subjects. Activities engaged in weekly by most were outlining
study chapters, going to the library for study, studying the American
Revolution, writing reports for class, and reviewing before tests and
organizing notes. Activities engaged in yearly by most of the female
participants were doing a term paper, rewriting notes, taking notes in
class, taking notes from outside reading, reading background materials
for class, and studying beyond assignments. Activities never engaged
in by most of the participants was memorizing homework.
In the activity of drama there were twelve related activities.
The average daily answer was .OUj weekly 1.3Uj yearly k»hl and never
^2
was 6.21. The total niunber of activities engaged in during the year
was 5.79. The daily activities engaged in by most of the girls were
telling jokes. The weekly activities engaged in by most were telling
stories, and attending movies/plays. The yearly activities engaged in
were going to the theatre under the stars, attending dramatic movies,
acting in plays, attending plays, and working backstage. The never
participated-in activities were hanging around the theater, participa¬
ting in debates, preparing speeches, acting as a master of ceremonies
and participating in speech tournaments.
In art there were twenty-two related activities. The average
daily answer was .9^; weekly 2.26; yearly 5*78; and never was 13.01.
The total number of activities engaged in during the year was 8.99. The
activities enjoyed by most of the girls daily on the art activity were
drawing and practicing art assignments. The weekly activities enjoyed
were writing short stories, writing letters, doodling, and taking photo¬
graphs. The yearly activities enjoyed by these subjects were painting
in oil, making floral arrangements, sketching, attending art exhibits,
designing clothes and decorating own room. The activities never enjoyed
by most were carving wood, writing poetry, sculpturing in metal, drawing
maps, discussing art, and attending literary meetings.
In collecting there were ten related activities. The average
daily answer x-iras .39; weekly .91; yearly 2.21; and never was 6.ii9. The
total number of activities engaged in during the year was 3.5l« The col¬
lecting activity enjoyed by most was coin collecting daily. The weekly
activities engaged in by most of the subjects were collecting stanps,
and collecting records. Yearly activities were collecting post cards.
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collecting books, and collecting pennants. Collecting activities never
engaged in were collecting guns, collecting classic cars, and collecting
matchbook covers.
In miscellaneous there were sixty-seven related activities. The
average daily ansvrer was l5; weekly llt.U?; yearly 17,^6; and never was
19.97. The total number of activities engaged in during the year vras
37.03. The daily activities enjoyed by the girl subjects were chewing
fingernails, sitting around the house, conversing on the phone, xvorrying,
day dreaming, wasting time, listening to a news program, and making up
Jokes. Activities engaged in weekly by most of the girls were going
shopping, browsing in a dime store, going to beauty shops, complaining
about food, going on Saturday and Sunday picnics, observing people,
going out to eat, playing with children, baby sitting, and "cutting-up.”
Yearly activities engaged in by the girls were working crossword puzzles,
making bulletin boards, cutting classes, picking flowers, going to the
zoo, going to Rich's, praying, saving money, visiting state parks, going
to pizzaria, working around the house, traveling to historic places,
visiting relatives, sunbathing, mounting pictures, going out for a coke,
spending time with parents, going window shopping, giving parties, caring
for pets, and meditating about life. Activities never engaged in by most
of the participants were interviewing for a Job, working a ham radio out¬
fit, acting as a song ^rl for a sports team, going to the museum, play¬
ing "tricks" on people, writing thoughts when depressed, taking things
apart mechanically, making models, and training dogs for a pet shovj.
Interpretation of activities and interests
The following is a comparison of those interests which were expres-
sed on the Kuder Preference Record-Vocational with those similar activities
checked on the activities check list.
On the outdoor category, the boys showed little interest on the
Kuder, but the girls showed a high interest in outdoor interest. The
activities of sports and work reflect many of the items related to out¬
door interests on the Kuder. The boys participated in 3h out of 96 listed
activities in this area and the girls participated in 36 out of 96. Both
sexes participated activity-wise the same way on the check list, but their
expressed interests on the Kuder show a wide disparity between the two
sexes in expressing their interest in the outdoor category.
On the literary category, the boys showed their highest interest
and the girls scored quite low, lowing little interest here. The cate¬
gory of reading on the activities list shows the boys participating in
23 out of 32 suggested activities and the girls participating in 28 out
of 32. Again both participated quite equally on the activities list,
but there was a wide range between the subjects on the Kuder. The boys
expressed a very high interest but the girls did not. Yet both groups
participated about equally in the activities suggested. Therefore they
did not reflect their manifest interests as the researcher thought they
might not.
Again on the literary component, where the boys scored very high
and the girls low, a comparison is drawn between this component and
study on the activities list. The boys participated in l5 out of 17
activities and the girls in lU out of 17. The same results are seen,
that these were not reflected on the Kuder, as the boys showed much
interest in literary and the girls expressed a low interest
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Again on the literary component, X'Aiere the boys scored very high
and the girls low, a comparison is drawn between this component and drama
on the activities list. The boys participated in U of 12 of the suggested
dramatic activities and the girls participated in 7 of 12. The girls
showed better dramatic interest in their activities than the boys, but
they showed less expressed interest in the nearest comparable field of
literary on the Kuder. The boys participated in fewer dramatic activi¬
ties than the girls, but they expressed a high interest on the Kuder.
On the musical interest category on the Kuder, the boys expressed
a high interest and the girls expressed a low inteirest. This was the
lowest expressed interest on the inventory for the girls. Of 32 acti¬
vity related items in music, the girls participated in 12 and the boys
participated in 11. Again tliere is a marked similarity on the activities
list, but there is little similarity in their expressed interests.
On the artistic component, the boys expressed average interest and
the girls expressed an extremely high interest. This was the girls'
highest category on the Kuder. On tl:ie activities list, the boys partici¬
pated in 8 of 22 listed activities and the girls participated in 9 of
22. There again is a great similarity in the activities, but it is not
apparent on the Kuder.
On the mechanical component of the Kuder, the boys expressed low
interest and the girls also expressed low interest. In work on the
activities list, the boys participated in 5 of 30 items listed, and the
girls participated in 3 of 30. There appears to be some similarity be¬
tween their expressed interests and their manifest interests.
Comparing the persuasive category with individual socializing on
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the activities list, the boys expressed a high interest. This was the
second highest for the boys on the Kuder Preference Record-Vocational.
The girls expressed a low interest in the persuasive category. In
individualized socializing, the boys participated in 21 of 28 items
listed and the girls participated in 2k of 28. Both sexes show high
participation in socializing, but in the nearest comparable category,
persuasiveness, the girls expressed a very low interest. Again the
manifest interests were not reflected on the Kuder, by the girls.
In the final category of social service on the Kuder, and compar¬
ing with -the category of school-connected-functions, the boys and girls
scored at the mean for an average rating. On the activities list, the
boys participated in 7 of llj. and the girls participated in 9 of lU. Both
expressed interests and manifest interest seem to be comparable.
There are no comparable categories for computational, scientific,
and clerical on the Kuder for comparison on the activities list. There¬
fore, the writer found that in seven comparable categories, the subjects
txifice expressed their interests on the Kuder as they did in their acti¬
vities, but in five categories they did not. The remaining three cate¬
gories as aforementioned were not able to be surveyed with activities




The problem of this study was to identify the activities and
interests of a selected group of twelfth grade students in a selected
metropolitan high school. Further the study sought to show the relation¬
ship between the expressed interests of the subjects on the Kuder Pre¬
ference Record-Vocational with manifest interests as demonstrated on a
constructed activities list. The research was also concerned with the
activities in which the subjects were engaged during their high school
years.
It was assrimed that what students do is more indicative of interests
than what they say they would like to do. One of the purposes of this
study was to explore a method of securing knowledge about the activities
of high school students through a locally produced activities checklist.
This study was not undertaken with the intent of advocating or de¬
fending student activities. Their value as making more desirable, useful
and satisfactory individuals and future citizens has been accepted by all
education echelons. The researcher was concerned with developing an in¬
strument to determine "actual" participation in activities from -rfiich more
exact inferences could be made as opposed to the usual method of obtain¬
ing co-curricular data by composing "stated interests" of students.
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Resume of research procedure
The Kuder Preference Record-Vocational Form '^Ch” was administered
to forty-six selected seniors by random sampling at Southwest High School,
Atlanta, Georgia. An activities list, constructed by the writer, was
administered to these same students the following day. The Kuder profile
chart was used to interpret the raw data into percentiles. A counselor
constructed instrument was used to gather information concerning the
activities.
The results of the instruments were divided by sex and the writer
found the measures of central tendency and standard deviations on the
Kuder Preference Record. The mean score on each activity category was
also fovind.
Finally, certain expressed interests were compared to manifest
interests.
A summary of related literature
The literature surveyed in relation to this study revealed that
predictability and use of interest tests have taken many forms, and
research in curriculum content and organization dsindeed replete. For
this reason most of the literature pertinent to this study was reviewed
with many of the ever present difficulties that appear to be inherent in
an interest inventory. Some of tlie most meaningful points of view found
in the pertinent literature are those listed below.
1. Stefflre, in his study, found that an interest inventory
such as the Kuder or the Strong allows a person to indi¬
cate what he likes to do and not actually what he does.
He also concluded that vocabulary difficulty presents
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another hazard which seriously limits the value of
the interest scores.
2. Miller questions the necessity of requiring subjects to
make a choice, as to whether he likes something or dis¬
likes it very much, even though he may never have ex¬
perienced the particular choice.
3. Fowler's study shows that there is frequent disagree¬
ment between self-estimated and measured interests such
as the Kuder.
U. Activities lists, according to Froelich's study, do not
always show -wtiat a person actually is doing because lack
of participation in an activity does not prove the absence
of interest. A person may not participate for several
diverse reasons.
5. An investigation by Erlandson, of 1121 high school seniors,
showed the bearing that socio-economic factors have in
relation to interests. Fifteen factors were found to be
significantly related to primary interest patterns.
6. Hyman did a study of 137 high school senior boys whose
interests and abilities were indexed with their father’s
occupation. There was found to be a significant relation¬
ship between the occupation of a father and the interests
of the son.
7. Steffire in another study feels that because of reading
difficulties, there should be a reading test administered
before an interest test is given to determine the ability
of a subject to take an inventory.
60
8. Rose discovered in working with veterans that subjects
tend to choose interests that are connected with the
occupation within which they have found themselves al¬
ready engaged.
9. Dressel and Matteson had their subjects take the Kuder
as an inventory and then as an activities check list.
The findings show that there is a significant relation¬
ship between students' interests in a particular area
and the amount of experience they had had in activities
related to that area.
Summary of findings
The study was designed to achieve the purposes under the heading
"Purposes of the study" in Chapter I and summarized in the Introduction
to Chapter III.
Findings show there were high areas of interest for the boys on
the computational, persuasive, literary and clerical scales. Low areas
of interests were outdoor, mechanical, and scientific interests. The
girls' interests were high on the scientific, artistic and social service
scales. Areas of low interest for the girls were mechanical, persuasive
and musical interests. Any category on the Preference Record over the
fiftieth percentile or better was considered high in this particular
study and any category below the fiftieth percentile was considered low.
The activities check list showed that the boys participated very
actively in individualized socializing, out-of-school functions, reading,
sports, work, study and miscellaneous activity. The areas of less acti¬
vity were school-connected functions, music, domestic, drama, art, and
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collecting. The girls showed high participation in out-of-school func¬
tions, reading, sports, domestic, individualized socializing, study,
drama, and miscellaneous activities. The girls were less active in areas
such as school-connected functions, work, art, and collecting.
The relationship between activities and interests, although not
particularly high was chiefly demonstrated between social service and
in-school functions and between music on the Kuder and music on the
activities list. However, other categories did not show that because a
person was participating in certain activities that he expressed a like
interest on the Kuder. Other categories which rated high in activities
such as sports, scored very much below the fiftieth percentile on the
Kuder Preference Record-Vocational.
Conclusions
The findings of this study seem to warrant the conclusions listed
below,
1. The relationship of inventoried interests which relate
to futiire occupations shows that the boys have interests
in such things as working with numbers, meeting and
dealing with people, promoting projects or things to
sell, literary jobs relating to reading and writing,
and office work which requires precision and accuracy.
The girls inventoried interests which relate to future
occupations show that they have interests in discover¬
ing facts and new ideas, being in creative work, and
helping people,
2. The relationship of activities to future occupations
shows that the boys enjoy group meetings, going out to
social events, community work, being an ardent reader,
enjoying all types of sports, school work and just
plain socializing. The girls enjoy social functions,
music, homemaking, school work and socializing with
each other and the opposite sex.
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3. Students manifest interests are not always the same as
their expressed interests as measured by the Kuder.
On the other hand mariLfest interests are sometimes
reflected in the subjects' expressed interests.
Implications
The implications listed below seem to be inherent in these
conclusions.
1. It is possible that the low interest in scientific
pursuits may be the result of not enough scientific
orientation in the school program or lack of science
equipment and rooms to produce scientific exploration
in the students' thinking.
2. High areas of interest in literary and related fields
may possibly be due to the great emphasis upon the
dramatic productions in the school and the versatile
English Department.
3. Low participation in school-connected functions may
be misleading as some students may prefer only one
or two activities and thus using their spare time for
extra courses and more study.
Recommendation s
These implications seem to warrant the recommendations listed
below.
1. Fuirbher studies of manifest and expressed interests
and their relationships are recommended.
2. Further studies are needed to determine the correlation
of present activities and future study or future occu¬
pations.
3. Broad job and career opportunities should be made known
to students.
U. More activities in which the students can take a larger
part are recommended at the school.
5. More courses should be offered to the students to make
them more aware of the working world.
BIBLIOGRAPHY
Books
Froehlich, Clifford P. Guidance Services in Schools. New York:
McGraw-Hill Book Co., Inc., 195^.
Froehlich, C. P. and Barley, J. G. Studying Students. Chicago:
Science Research Associates, Inc., 1952.
Goldman, Leo. Using Tests In Counseling. New York: Appleton-Century-
Crofts, Inc., 1961.
Katz, Martin. Decisions and Values: A Rationale for Secondary School
Guidance. New York; Harper and Brothers, 1961.
Miller, Carroll H. Foundations of Guidance. New York: Harper and
Brothers, 1961.
Super, Donald E. The Psychology of Careers. New York: Harper and Row,
1957.
Articles and Periodicals
Cattell, R. B. "Psychological Measurement: Ipsative, Normative, and
Interactive," Psychological Review, LI (19UU), 292-303.
Dailey, Charles A. "The Life History Approach to Assessment," Per¬
sonnel and Guidance Journal, XXXVI (January, 1958), 1;56-1;60.
Dressel, Paul L. "The Relationship Between Experience and Interest As
Measured by the Kuder Preference Record," Educational and Psycho¬
logical Measurement, XII (1952), 109-116.
Fowler, Fred M. "Interest Measurement — Questions and Answers,"
School Life, XXIX (December, 19ii5), 1.
Hyman, Bernard. "The Relationship of Social Status and Vocational
Interests," Journal of Counseling Psychology, III (September,
1956), 12-16.
Knapp, Thomas R. "Interactive Versus Ipsative Measurement of Career




Longstaff, Howard P. "Fakability of the Strong Interest Blank and the
Kuder Preference Record," Joiornal of Applied Psychology, XXXII
(February, 19ii8), 360-369.
Rose, Wallace. "A Comparison of Relative Interest In Occupational
Groupings and Activity Interests As Measured by the Kuder Preference
Record," Occupations, XXVI (19U8), 302-307.
Stanley, Julian C. and Waldros, Robert S. "Intercorrelations of Study
of Values and Kuder Preference Record Scores," Journal of Educa¬
tional Research, XII (1952), 707-719.
Stefflre, Buford. "The Reading Difficulty of Interest Inventories,"
Occupations, XXVI (October, 19k7), 95-96.
Tyler, Leona E. "Toward a Workable Psychology of Individuality,"
American Psychologists, XIV (October, 1959), 75-81.
Manual
Kuder, G. Frederic. Examiner’s Manual Kuder Preference Record. Science
Research Associates, Inc., 1956.
Unpublished Material
Erlandson, F. L. "Socio-Economic Factors Related to Vocational Interests
as Measured by the Strong Interest Blank for Men." Unpubli^ed
Doctoral Dissertation, University of Minnesota, 1953. Microfilm







Sayre High School, Sayre, Pennsylvania, 19^8;
B. A. Syracuse University, 19^7, (English)j
Attended Summer Sessions at Cornell University
and Elmira College.
U. 3. Navy 1914.8-1952^ Veteran Korean Warj
Secondary School teacher of English, Elmira
Free Academy, Elmira, New York, 1957-1965j
Yearbook adviser at Elmira Free Academy for
four years; member of 1965-1966 N.D.E.A.
Counseling and Guidance Institute, Atlanta
University, Atlanta, Georgia.
Age 35; single; member of New York State
Teacher's Association; National Council of
Teachers of Er^lish; New York State Teachers
of English; Elmira Teachers Association;
Recipient G.I. Bill, 1953-1957; Dedicatee
of Elmira Free Academy Yearbook, "The Torch,"
1965.
65
